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Mr. President,
Excellencies & Distinguished delegates,

I am pleased to present my report on curriculum, pedagogy and assessment as key elements of the right to education[footnoteRef:1] which asks three fundamental questions: What do learners study? How do they learn? And how do we decide whether learning has taken place? [1: 		A/HRC/62/39  ] 


The answers define the kind of societies we are building and concern power, dignity and human rights.

Curricula determine which knowledge, histories, languages and values are recognized and promoted. Pedagogy determines whether learners experience education through participation or obedience, trust or surveillance, cooperation or competition. Assessment determines what education systems reward, what they ignore and usually  who is allowed to progress and who left behind.

My key message is that curriculum, pedagogy and assessment must be treated as one interconnected system that is aligned and, above all, aligns with the internationally recognized aims of education contained in binding norms of international law: to support the full development of the human personality and sense of dignity; strengthen respect for human rights, prepare people to participate effectively in a free society and promote understanding, peace, equality, respect for cultural identity and respect for the natural environment.

Education systems are rarely measured against these aims. Instead, learning is commonly judged through narrow performance indicators, exam results and international rankings. What can be easily measured comes to dominate displacing what is essential to human development but difficult to quantify: creativity, critical thinking, empathy, ethical judgment, cultural understanding and social skills.

Assessments can support learning, but also become gatekeepers. Assessments used primarily for ranking and selection, can reproduce and intensify social inequalities, undermine motivation, and push learners to exit education. Most assessment systems add to the stress of an already anxious generation, as stressed by the CRC Committee and UNESCO.

This is particularly harmful for learners affected by poverty, disability, displacement, language barriers, discrimination, interrupted schooling or location. Too many learners disengage not because they lack ability, but because education systems provide too few opportunities for recovery, flexibility or different ways of assessing learning.

My report calls for a shift from rating performance to supporting learning. This means reducing excessive reliance on high-stakes standardized examinations and expanding formative assessment, portfolios, projects, performance tasks, self- and peer-assessment and other approaches that recognize individual progress and complex competencies.

I also urge a human rights-based pedagogy that is learner-centred, inclusive, participatory and grounded in safety and trust. Teachers should be empowered to exercise professional judgment, adapt teaching to learners’ needs and engage with local realities. This isn’t possible when they are constrained by rigid curricula, excessive testing often linked to financing, poor working conditions or constant reform.

Adaptability is essential. Education must respond to scientific, technological, environmental and social change. But adaptability should not mean constant revamping.  Constant change imposes heavy costs on teachers, schools and learners while weakening coherence.

Mr. President,
This report was informed not only by legal standards and expert submissions, but also by the voices of more than 300 children and youth. Their responses are summarized in an addendum to this year’s annual thematic report.[footnoteRef:2] Their message is clear: they do not reject education but want education to matter, to be relevant.  [2: 		A/HRC/62/39/Add.3 ] 


Many value school as a place of learning, friendship, safety and personal growth. But they describe a persistent gap between schooling and life. As one young person said:
“We spend years memorizing answers, but very little time learning how to think, question, create, or solve problems. We are trained to pass tests, not to understand the world around us.”

Hence, the critical challenge today is: How to ensure that education does not merely prepare learners to reproduce established answers, but how to confront problems for which no answer yet exists.

Young people are asking for education that helps them navigate climate disruption, artificial intelligence, conflict, inequality and democratic fragility. They want practical knowledge, but not an education reduced to employability. They ask for critical thinking, human rights education, mental health literacy, digital competence, creativity and the capacity to live and work with others.

As one youth said: “Education should prepare young people not only to pass exams, but to live with dignity, think critically, and contribute meaningfully to their communities.”

This mirrors the internationally recognized aims of education, and reminds us that relevance is not the same as immediate economic utility. Education is relevant when it enables people to understand their world, question injustice, participate in society and shape their own futures.

Learners must be meaningfully engaged in determining what relevant education looks like. Participation must not be mere tick-marks or post-decision consultations. Children and young people must have real influence over curriculum relevance, learning conditions and assessment practices.
One young person’s poem said:
“I want schools that ask,
Not dictate what to do
Where young voices guide the way,
And learning feels like truth.”

Education should not be something done to learners. It should be co-created with them. Another youth said: “Education works for me - but not gently” and summarised the issues perfectly. My apologies for truncating their poem:

[bookmark: _Hlk232254057]Education works for me,
but not without struggle…

School has given me the strength I never knew I had
and the courage to dream.
education has taught me how the world works,
how the past shapes our present,
and the power in every voice.
It has opened doors
I never imagined I would stand in front of.
But nobody talks about
the weight of the door.
School taught me…
how to chase grades
like survival depends on them.
How to smile through pressure…
There are days when the pressure is too much...
Everything feels like grades and exams,
and very little feels like care.
We come to class carrying more than books…
the quiet thought that
if I fall behind,
I might be left behind.
Nobody grades that part.
We are taught to memorize,
but not taught how to breathe
when anxiety sits heavy in our chest...

We are taught competition,
not compassion.
Education would work better...
If mental health mattered
as much as attendance.
Education should …feel like a place
where mistakes are allowed…
Where learning does not break you
before it builds you… 
A place that…says you can grow here,
Without fear.
If education can learn
To teach with empathy,
To measure success with humanity
To see effort even without results...
Then it would not only teach us how to pass,
It would teach us how to rise.
And that 
Is the kind of education,
That truly works.

I look forward to our dialogue and to hearing how States are addressing these questions in their own education systems.

Mr. President,

I visited Hungary from 10 to 21 March last year to assess the enjoyment of the right to free, quality and inclusive education, with particular attention to marginalized learners, academic freedom and safety in education.[footnoteRef:3] I met senior officials of relevant ministries and commissions and visited schools and spoke to teachers, learners and administrators in Budapest, Miskolc, Dunakeszi and Eger, as well as several villages in the North-East. [3: 		A/HRC/62/39/Add.1 ] 

Hungary has a strong academic tradition and I appreciate the provision of free education and learning materials, as well as programmes supporting disadvantaged children and preventing early school leaving. I met committed teachers, social workers and other professionals, often working under difficult conditions. 
Yet, serious structural challenges remain. Roma children continue to experience widespread segregation and discriminatory placement in special education. Access to free quality public education of children with special education needs is uneven and often complicated by multiple administrative barriers. Teacher shortages, excessive centralization, curriculum overload and high-stakes examinations undermine the quality of education. Academic freedom and university autonomy had been weakened by the previous government’s reforms which lacked transparency and accountability.
In my report, I recommend raising the compulsory school age back to 18, ending the segregation of Roma children and guaranteeing inclusive education for children with disabilities. Hungary should strengthen its public education system, invest in teachers and disadvantaged schools, link education policy with anti-poverty and child protection strategies and replace punitive responses to absenteeism with supportive interventions. 
In line with my thematic report I just presented, I recommend using the opportunity of the next curriculum review to enhance student-centered, competency-based approaches that prioritize problem-solving, analytical thinking and creativity over memorization, reduce curriculum overload and integrate practical life skills in line with international aims of education, and ensure meaningful participation of students – many of whom impressed me.
I welcome the new Government’s stated commitment to democratic standards and stronger compliance with European and international human rights norms. I particularly welcome the establishment of a Ministry of Children and Education, following my recommendation for a dedicated education ministry with strong pedagogical expertise. I also welcome steps to address conflicts of interest in university governance, restore academic freedom and institutional autonomy and enable Hungary’s full return to European academic programmes. 
The new Government now has an important opportunity to rebuild trust and place education reform on a sound human rights foundation. I hope it will use this opportunity with courage, transparency and meaningful participation by students, teachers, parents and academic communities.

Thank you.
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